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I. Introduction 

A. Definition: 3E’s is Environmental Education in English

B. Quicktime Movie: Keywords for 3E’s—Photos taken during an 


Environmental Education program with Japanese students in US national parks

II. Goals of 3E’s in Japan


A. Why 3E’s? Prospects for 3E’s in Japan


B. Who are we?



1. Language teachers?



2. EE Instructors?



3. EE Providers/administrators?



4. Language Students?



5. EE Students?



6. Community leaders?



7. Others:_________________ ?


C. What do we want to do?



1. Adapt language teaching methods to an EE program?



2. Adapt EE teaching methods to the language classroom?



3. Develop skills for Environmental Communication?



4. Translate English EE resources into Japanese?



5. Operate EE programs overseas?



6. Attract more students to Nature Schools.



7. conduct a lively international/multi-cultural program outdoors.



8. Others: _________________ ?


D. what resources are available?



1. Resource sheet:




a. California Bilingual program




b. EETAP (Environmental Education Training and Partnership) 

III. Examples of existing lessons:


A. Earthwatch


B. State Department


C. Yamaha

IV. Principles of adapting EE lessons for language teaching


(from English Language Development Theory and Practice)

V. The future of 3E’s in Japan

Environmental Education in English

Prospects for Japan

Why 3Es?

“EE and international understanding are two of the four main components of integrated learning which will start this year. This implies that schools have to teach students comprehensively. Therefore, there is a demand for 3Es. In order to introduce the two studies into existing crowded curriculum in Japan, we have to find an efficient and sufficient way to combine these studies and enhance student learning about them.” 

--Motoko Mezaki
Introduction:

The techniques of environmental education—experiential, active, hands-on techniques—can be easily applied to other types of teaching, with benefit. Many of the skills of a good interpreter are also skills of a good teacher. And so, as English teaching can benefit from EE techniques, EE can also benefit from English education. How? By drawing a wider variety of students to nature schools and EE programs; by increasing the perceived benefit of an EE program to students, their parents, and school administrators; and most importantly by taking EE education out of Japan and making it into a kind of international education, where students can learn to communicate about a whole world of natural environments and interdependent ecosystems.

Background:

Many interpreters and teachers involved with EE in Japan today have had educational experience at schools and other institutions outside of Japan. Therefore the level of English ability among EE practitioners is high. Many of these persons would like to develop some kind of language program, knowing that it would be a good way to show the parents of students another benefit of studying about nature and the environment. However, there have been very few such programs developed so far in Japan. Some organizations, such as World School Network have developed very good bilingual communication and education programs in English and Japanese. Also Outward Bound Japan has had a few outdoor education in English programs. A few other schools have also had some kind of English and Nature programs. The purpose of this presentation therefore, is to discuss programs that have already been held, to show some sample activities of Environmental Education in English, and to discuss some ideas for making 3E’s into a successful educational area for the future.

Making EE Lessons into 3E lessons

Adapted with permission from Antunez, Kay., Frederickson, Jean., et. al. 1999. Ensuring Comprehensible Input for English Language Learners: Strategy for EE Providers. EETAP (Environmental Education Training and Partnership) Resource Library #50 

<http://www.ag.ohio-state.edu/~eetap/infosheets2.htm>

A. Make a connection to the learner’s existing knowledge and experience

B. Provide input that is at the student’s level and then slightly above (I+1).


To do this, make changes to:




(1) the type of language used to carry out the lesson,




(2) the instructional techniques of the lesson, and




(3) the lesson structure.

1) Changes to make in the language used to carry out the lesson

A. Show without using words: use things that students can see and touch (and smell and hear); act out words; make drawings; use graphs and charts; write down key words as they are said.

B. Change what you say: Put the accent on key vocabulary words; EMPHASIZE, and pause…where needed; pause between key ideas…; restate (or paraphrase) in different ways; use Japanese English words where they are helpful (but be careful);  slowly bring in more complicated words—such as “accelerate” instead of “faster.” 

C. Check often to see if students understand you: use open ended questions to promote active listening; ask for long answers; ask questions to see if you need to re-teach any concepts or vocabulary

2) Changes to Make in Instructional Techniques

A. Begin with the more concrete, active, and experiential part of the lesson then move to abstract concepts. Emphasize action, movement, feelings and sensations in the beginning. Encourage active communication and don’t worry about language accuracy. Start with speaking and hearing then move to reading and writing.

B. Encourage active language production: use group or pair activities to get students talking. Have them work together to explore something then report out to each other and finally the whole group.

C. Connect to their real life and their experiences: let them choose some of the themes, or tell how the topic affects their family, job, or home community. Make sure the language is somehow connected to their life and background. Allow time for discussion in their native language, and even participation of family if possible.

3) Changes to Make in Lesson Structure


Many EE lesson plans include ways to connect student’s prior knowledge, ways to assess the success of the lesson, and ways to extend or enrich the lesson. For 3E lessons, two other support areas are needed.

A. Provide primary language support: It is OK to use some Japanese for 3E lessons. There should be a connection with the home family, school, and community. Students should bring their ideas and experiences from home to the 3E lesson and should take new ones back when they are done. By discussing among themselves they will increase understanding of the goal of the lesson, improving their chance of success.

B. Connect prior knowledge to new knowledge: Connecting to prior academic knowledge in the subject being taught will help students to understand new concepts being taught in English. Use of visual aids to stimulate observation and discussion will help, as will using things to touch and move. Encourage students to tell their cultural and community knowledge of the topic.

Resources for 3E’s

WritingDEN <http://www2.actden.com/writ_den/index.htm> is an excellent set of lessons for teaching writing in English. Many nature and science lessons are included, such as Wolves, Salmon, Geese, Bison, Pesticides and Astronomy. Writing DEN is part of ActDen and ACT360 Media, apparently part of Microsoft in Education.

English Country School <http://www.countryschool.com/engnatur.htm> is a language school in the English Countryside that does some Language programs with EE. Their web page has a good Information for Teachers page that gives some teaching project guidelines.

Project Learning Tree <http://www.plt.org/> is one of the leading voluntary EE programs in the US, offering teaching workshops and resources with an emphasis on forest conservation. It is similar to Project WET (Aquatic issues) and Project WILD (Wildlife Issues). Project Learning Tree is sponsored by the American Forest Foundation together with the Council for Environmental Education. On their web page, go to curriculum to find link for English Language Development Theory and Practices: Background Information for EE Providers.<http://www.plt.org/curriculum/index.cfm> This .pdf file is one of the best resources guidelines for adapting EE lessons to English language teaching. A summary article called Info Sheet #49 Linking Environmental Education and English Language Development is available at: 
< http://www.ag.ohio-state.edu/~eetap/infosheets2.htm> see also Info Sheet #50; Ensuring Comprehensible Input for English Language Learners: Strategies for EE Providers

Japan Association of Language Teachers (JALT) publishes the Global Issues in Language Education Newsletter, which is available online <http://www.jalt.org/global/index.html>. It includes many articles on environment and language teaching, as well as peace and global issues.

eelink <http://eelink.net/ee-linkintroduction.html> is a great resource for finding many things related to the Environmental Education. This is a project of the North American Association for Environmental Educators (NAAEE), perhaps the largest group of EE teachers in the US. Searches can be made of a huge database with links to a wide variety of resources.
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